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Career edncation and work experience educarion share e.ccnnon goal and
three besic common values. The goal we share is an attempt to emphasize
educarion, as preparation for work, as one of the basic functions of American
education. The three basic common nalues I think we share include: (a) a
value regarding the importance of wcrk to both individuals ir our society
and to the society itself; (b) a value regerding tne need for and the
potential of experiential learning; and (¢) a value regarding the need
to involve the formal education system and the “";inessflabor-indhstry-
nrofessional community in a collaborative relationship in ways that will

.b expand student iearning opportunities.

While it is important to recognize these commonalities, it is equally
important to recoénize that these two movements - career education and
wprk experience education - came into being in different'ways and with
differing inirial reasons, Career education was begun, and continues to
operate, as a vehicle for the total reform of American education tﬁrough
changing the basic,’internal professional commirments-of ell educetors. It
.has come on the educational scene as a concept,'not as a‘nrogram. Work :f :
experience education, on the other hand, was begun many'years ago basicallf“;;
-as a special kind of program emphasis purposely designed to serve only a

-

-portion of the student body.

Remarks prepared for presentation to the Western Association of CooperatiVefgﬁ
and Work Experience Educators, Las Vegas, Nevada.; February 7 1976._ '
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As work experience education has changed in its conceﬁtualization and
in. the scope of its activities, it has seemed to me that it is moving closer
and closer .to embracing the career eduéation'cohcept. My purpdée here is
to provide a b&sis for practicing Qork experience educators to decide, for
themselves, exactly how close this relatiomship has becomevand to decide tﬁe
extent to which they feel it desirable to move even closer.

To accomplish this purpose, I would like to divide this presentation in
three parts. First, it seems important that I review briefly the broad
conceptual base of work experience education. Second, I want to devote
particular attention to the conceptual meaning of the four-letter word
"work' as it is used in career education. Finally, I would like to raise
a number of guestions which work eXperiénce educators must answer for them-
selves as they consider relationships between career edﬁqation and work

experience education. o .

Basic Concepts of Career Education

There s no need to review here the entire rangé of career education
concepts. Instead, I have selected a very few which I think are most
germane to the basic question of similarities and differences between
career education and work experieénce education. |

The first of these concepts deals with definitions. Thr;e definitions
are essential to understand as a basis for examining the generic definition
of career education in the OE policy paper, AN INTRODUCTION TO CAREER EDUCA-
TION; All three are cdhtained in that paper. They include:

a. "work!" - conscious effort, other tham that involved in activitiés

whose primary purpose is’'either coping or relaxation, aimed at
producing benefits for oneself or for oneself and others

3
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b. 'career" - the totality of work ome does in his or her lifetime
c. '"education" - the totality of experiences throuéh which one learns
~ These three definitions have led us to offer the following gene;ic definit
of career education:

" "career education" is defined as the totality of experiences through
which one learns about and prepares to engage in work as part of-her
or his way of living.

Taken together, these definitions form the following basic career education
concepts: (1) "work" includes both paid employment and unpaid work; (2)

since "career" is the totality of work dome in one's whole lifetiﬁe, one

doés not "change" careers - rather, one's career develops stafting in the
pre-school years and continuing inté the retirement yeafs; and (3) "education"
and "schooling'" are not synonymous terms - "education takes place in more
Places than school buildings, in mére ways than through books, and
"teaching" is not limited to persons whose occupational title is '"teacher."

The second basic career education concept is that career education is for

all students at all levels of education. It must begin no later than -

¢

kindergarten and continues. through all of formal education and all of adult
education. No studént at ény ievel is potentially more in need of career
education than any. other.

The third baéic career éducation concept is that it is not something
schools can do by themselves. Instead, career;educaéion is pictured as a
collabofgtive effort involving the formal education system, the business-
labor-industry community, and the home/family structure. The key word here )
is "collaboration'" - thch obviously iﬁplies a_much closer relationship-

-

than the word "cooperation."

A
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The fourth basic career education concept is that of infusion into
all parts of education and into ‘all educational programs. It is not a new
program to be added to the many that ﬁow exist. )

Finally, the word "fusion" is equally as important as the word
"infusion" in the career education concept. Cafeer education, conceptually,"
is~a fusion of two philosophies - the philosophies of vocationalism and
of humanism - with two processes - the career development proccsg and the
teaching/learning process: Time will not permit me to explain this concept,
but I hope it is one you will think about;

These, then, are the basic concepts of career.education.that seem to
me to be most germane to questions of relationships between cageerheducation

and work experience education. I will return to their implications in the

final portion of this presentatiom.

The Concept of "Work'" in Career Education

I wouldtlike to turn now to a mdre detailed explanation of the concépt
of "work" as that term is used in career education.l I have a feeling that
:it may differ, in several ways,‘from the operétional meaning of "work" as
it is currently used in work experience education. My'purpose is not to
convince you that our notions :egarding "work" are riéht. Rather, my
only puspose is to try to make)clear both our conéerns and our concepts*
fegérding work.

As used in career education, the word "work" is a very humanistic one
indeed. It refers‘to the human need of allhhuqan beings.to do - to accom-
plish - to achieve.- to produce. It is the need we all have ﬁé know .we -
are valuable and'are valued because we have done something fitbjkﬁéw that»: 

someone needs me for something - thzt the world is, in some way and to- some

5
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extent, benefited because I. exist and I have done. As the term is used in
career education, "work" is not properly thought_of as a societal obligation.
Rather, it is bhest thought of as a human right of all human beings.
In my view, it is through "work" that each of’us best discovers who we
are. If we were to ash anyvstranger to tell us who he/she is, that stranger
would most probably begin by identifying himself/herself to us by relating
his/her name, hometown, physical characteristics, and, perhaps, even his/her
age. Such a description,.while helpful in iistinguishing one individual
from enother, is not at all helpful ih understanding that individual.
best understand another person primarily through her/his accompliehments -
through what the individual has done. The existentialist will tell us that
any individual can become aware of his/her being thrdugh simply a contemplation.
process. We would contend that the difference between "awareness" and
"understanding" is very great indeed. '"Work" is a means by which any
individual - youth or adult - can understand himself/herself and, in
addition, help others understand who he/she is;
More importantly, "work" is a means available to each of us for dis-
covering why we are - the purpose we have for being on this earth. It
is a way available to each of us for finding.e petsonal meaning and meaning-
fulness,in our existence. It is aimeans available to every human being~-:'
zyoqhg and old alike - for understanding that‘she/he.ig_important ahd»worth—
while. | | | |
I have a feeling that we have épent far too mueh time ih education

telling our pupils they are important and too little time 1etting them

an

discover their own importance through those things they have been able to-pf

accompli§h. We have spent far too much time telling our pupils how they f.

6. “;ffﬂﬁi‘
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have failed and too little time letting them'discover how they have
succeeded. That is why career education seeks to.impart a "success,"

rather than a "failure," strategy into the total geachingllearning process.

There is an important point to be made here thatvéemands I take time to
give you two additional definitions that I use in ;areer education.

These are: (a) '"vocation'" - defined as a primary work role; and

~(b) "occupation" - defined as a primary work role in the world of paid
employment.i Viewed in the context of these two definitions, it is obvious

"vocation'" - a primary work rcle - namely, the

that every student has'a
vocation of a "student." We in career education do not believe th;t the
studént needs to leave the classroom in order to experience "work."

Having said this, let me hasten to add that, in no way, do those of us
in.career education consider "work experience" logged as a student in a
classroom to be sufficient. We are well aware of the fact that-no

individual's "work" can be limited to that of "student." Most personms,

with the ekception of those who become educators, will spend much of their

,,,,,,,,,

prepared to apply the concépf d?‘ﬁork in productive use of leisure time.
Most persons will spend a considerablempgftion of their lives in the world
of péid employment.  For all of these rea;ons, we in career education
consider "work experience," in addition to that found in classrooms per se,
to be an iﬁporﬁant opportunity to be made available to all students. h§

We in career education are not so naive as to. believe that the concept
of work, as I have described it here, is to be found available today in'aii

jobs in the world of paid employment. We are well aware of the fact that

many individuals who find jobs fail to find work. Instead, they find

7
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"1abor".- a condition which is disliked, is performed 1arée1y only for
survival purposes, and uhich bringa 1ittie, if'any, personal sense of
accomplishment or pride to the individual.. We think this condition can be
greatly alleviated if more attention is paid to humanizing the work place -
and we are active supporters of such efforts. At the same time, we realize
that humanization of the work place is a 1ong uay off for many occupations
and, for -many others, can be accomplished only to a relatively amall extent.A
‘That is;uhy career education insists that unpaid work - including volunteeriem,
work of the full-time homemaker, and work in which individuals engage as
part of their leisure time -. be incluued in the career education concept.
Afte:- all, those persons whc find themselves in dehumanizing jobs in the
world of paid employment are no less important as human beings than are
any others. We could not be true to the humanistic basis for career educa-
tion if we failed to include unpaid work in our concept.

As used in career.education, the word "work" does not allow"for
statements that say such things as "He doesn't want to work." 'Such expressions:;
" may well pertain to-some individuals' perceptivans of the jobs available’
to them in the world of paid employment, but they have ncthing to do with
the human need and the God-given rig;__of every human being to experience

work - and so to find meaning and meaningfulness in his/her total existence.‘

Implications of the Career Educatioa Concept for Work Ex perience Educators

As a final portion of this presentation, I would 1ike to comment

briefly on what I regard as several important imp]ications of,the career '

education concept For possible roles and functions of work experience

'educators. In doiug so,.I am well aware of the fact:that;mas {work experience

.eaucators.haue-already‘changed'inimanypof‘these'uays;:-.

X ¢ ~~"m8“
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’

set the record straigﬂt in terms of my own hopes and aspirations for closer
working relationships between career education and work experiénce education.

Firs;, and most basic, it seems to me there is a clearvchallenge to
cgﬁsider the possib;lity of making work experience a general educational
methodblogy - rather than a specific kind of educational program -
available for use, in varying ways, in the total teaching/learning process
beginning in the early elementary grades and continuing through all of
higher education. Té agcomplish this, it would, of course, be essential
that decision makers in education embr;cé-both the concept of work and the
importance of experiential learning. I have a feeling that we are closer.
to that point now than many persons now working in education - including

-~

. bofh career education and work experiencé educaticn - recognize.

Second, igaseems to me that the implications of unpaid, as weii as
paid work experience, hcld important challenges for change in the role
and functions of work expefience educators. I am firmly convinced that,
if career exploration is the goal, unpaid work experience in the world
of paid employment holds far greater potential than does paid work experience.
As the student moves closer to making bonafi&e'occupational choices,
_paid work experience - including the responsibilities. of being-productive
and fully accountable - become more importaﬁt; Exploraéory; unﬁaid work
experience opportunities - invclvong frequent changes in work spatioq
assignment -vshodld, it seems to me, begin no later than the junior high
school years and should be made available to those students who remain
undecided well into the college and university years.

Third, I am firmly convinced that, somewhere in education,’wé must

'“begin paying more attention than we have in the past to‘woﬁk experience

9
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onportunities designed to help individuals make more productiye Q§§/of their
leisure time. Whether this function will becoée part of the 56b description
of today's work.experience educato.’s or whether someone else will perform

it is stiil an open questi;ﬁ. I do not think the need for this kind of
activity should be delayed any longer.

Fcurth, I am convinced that great and important challeng:cs exist for
today's work experience educators in becoming active participants and
leaders in attempts to infuse career edpcation_concepts in%o qlassfooms -
from the kindergarten through the graduate college. Helping teachers under-
stand‘and capité%ize on the career implications of thuir suﬁject matter,
obtaining resource persons from the business-labor-iadustry-professional
community for the clarssroom, observational and exploratory field trips for
students into the business-labor-industry-professional community, ard the'
establishment of work simulation centers available to botﬁ.youth and to
a&ults in the community are some of the kinds of activities I am talking
about here.

Fifth, I am firmly céﬁvinced that, if they choose to do so, great need
and great opportunities exist for work experience edﬁcators to bé-;ctive
leaders in teacher inservice efforts in career education. We arevmgch
closer to ﬁaving work experience educators employed at the building level
than we are to having '"career education specialiéts" in each school
building. My feeling, at this time, is that, while I support the qotion

.of haﬁiug a career édueation coordinator at the school system level, 1
am opposed: to créating thié new breed of specialists ﬁnder aq;assumption
that they will be operating at the building %gvel. A§ the building level,

'I‘couid see several kinds of persons - including work’expétienée educators, -

school counselprs, or subject mattéf(ipecialists -»Sgrving'as the career -
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education "orchestrator" while the building prim:ipal serves as the career
education "administrator." It is an opportunity that exists today for
many work experience educators. Whether or not you think it wise to seize

this opportunity is, of course, up to you.

Concluding Jemarks

I have tried here to: (a) make certain basiz career education concepts
clear so they may be compared wi:k work experience concepts; (b) -discuss the
conceptlof work, as a humanizing term, and as the absolute bedrock on.which
the career education concept exists; and (¢) outline several possible
impligétions vor change in role and function of work éxperience educators'
that grow out of the career educatidn concebt. In doing so, my goal has
been to provide work experience edﬁ:ators with somz basis for determining
their own directions for professional change. It is my sincere belief
that career ed;cation and work experience education belong tbgether.

I would hope that some of you may share this belief with me.’
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